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We present progress in developing a student evaluation of
teaching (SET) inventory that reduces bias, is instructor-

How do we measure S-IMPACT Reliability and Validity

actionable, and reliable across student evaluators. We started Course 1 (Didactic) Course 2 (Student Centered)
with the Faculty Inventory of Methods and Practices L :
Associated with Competent Teaching (F-IMPACT), which is a :‘::’ni 209 ::;i 57

validated instructor self-report. Language was modified to turn sd = 5.9 . sd=63

the F-IMPACT into a student observation protocol called the S- : ew =909 . : kew =13

IMPACT. Initial face validity has been established via focus
groups and surveys. Convergent validity has been established
with the Classroom Observation Protocol for Undergraduate
STEM (COPUS). Preliminary results show higher use of HIPs by
minorities and/or women, as expected from the literature.
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1. Can students serve as reliable observers of HIPs?
2. Can we measure instructional style at scale for low cost?
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evidence-based classroom practices.
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