CONCURRENT SESSION 4

Panel A: Forces Affecting Curricular Change
Moderator: James P. Zappen, Rensselaer Polytechnic Institute

Teaching Standards in Technical Communication Programs
Bradley Dilger, Western lllinois University

Electronic communication and a more global economy have increased the demand for autonomous
forms of collaboration. For many kinds of organizations, it’s neither feasible nor desirable to seek
centralized control of communication, production, and even collaboration itself. The use of standards
provides a way to retain a level of control and influence while allowing decentralization. Because of
the rising importance of standards in academic and professional discourse and work, | argue that
technical communication programs need to include standards as a core form, teaching students how
to read, write, integrate, and apply various kinds of standards as part of everyday activities.

The relevance of standards is clearly demonstrated by recent work in the field:

9 The World Wide Web Consortium'’s technical standards for markup, as evangelized by the Web
Standards Project (WaSP) and others, have profoundly shaped both browser technology and
common methodologies for creating and maintaining web pages. At CPTSC 2007, Karl Stolley
argued that these standards should provide the foundation for a comprehensive and
sustainable web curriculum in technical communication.

9 Universities are among the many organizations who have published visual identity guidelines,
design standards which allow stakeholders to create communications which share the
consistent “look and feel” of professionally produced materials. Among others, Annette
van den Bosch has shown the broad influence of these standards, both internally and among
the general public.

9 Educational policies are quite often shaped by standards published by professional
organizations (such as the Council of Writing Program Administrators’ outcomes statement for
first-year composition) or state and federal governments. While the particulars of “standards-
based accountability” remain fluid, and individual standards vary even more radically, there is
little doubt standards-based approaches will be the principal method in both elementary and
higher education.

“No Child Left Behind” has been widely criticized for an inflexible “one size fits all” approach to
education. | believe part of the problem is a lack of familiarity with standards. All involved—the
government employees and educational professionals who wrote the standards, as well as the
principals, teachers, parents, and other stakeholders who have to comply with them—need a better
grasp of the way standards can and should function. Technical communication educators should
focus education about standards on three areas:

9 Development. Standards are often developed by processes which include calls for feedback,
suggested revision, and other public involvement. Technical communicators need to



understand common processes for developing standards, so they can participate and
effectively influence their development.

1 Application. Technical communicators should be able to read and apply a wide variety of
standards. Certainly, increased knowledge of standards would empower students to help
others do the same, by serving as “expert readers” who could help interpret standards.

9 Integration. Communicators need to understand when a particular project would benefit from
the use of standards. Some technical communication textbooks address this area when
dealing with requests for proposals and other documents, but not enough attention is given
to determining when standards are beneficial, how communicators can develop them
effectively, and why they should be integrated into certain kinds of projects.

In summary, my presentation briefly defines standards and shows their importance for technical
communication (relying on a handout rather than a long explanation), then discusses ways technical
communication programs can ensure students are better equipped to deal with them.

Balancing Technological with Rhetorical Instruction
Jason Swarts, North Carolina State University

This position paper will address a perennial programmatic problem: how to provide instruction in
technical communication that meets student demand for training on industry-standard technologies
without, subsequently, reducing the amount of rhetorical instruction they receive. | contend that to
see technological and rhetorical knowledge as opposing weights on a curricular balance overlooks
how technological literacy necessarily entails rhetorical knowledge. To support this position, | will
present the results of interviews with current and former students of North Carolina State University’s
Masters of Technical Communication program. In those interviews, students and alumni discuss what
is rhetorical about their technological proficiencies, whether they see it that way or not.

Before leading into the results, | will first position the discussion of technological versus rhetorical
instruction in published research suggesting that in many workplace contexts, skilled use of
technology is characterized as rhetorical knowledge that supersedes mere functional proficiency. Yet
from the vantage point of inexperience, students entering graduate and undergraduate programs in
technical communication too often operationalize technological literacy as functional proficiency. At
the same time, some curricula, NC State’s included, reinforce this misperception by forcing a wedge
between courses focused on technological instruction (i.e., “practice” courses) and courses focused on
rhetorical instruction (i.e., “theory” courses). This distinction can be profitably dismantled, but not
without addressing some fundamental programmatic issues such as curriculum design, course
development, and perhaps hiring.

The primary aim of this short position paper is to encourage a conversation about how programs in
technical communication plan for technology instruction and plan ways to integrate such training
into courses that are more traditionally focused on rhetorical knowledge. Additionally, | will encourage
discussion of the ways that we conceptualize our graduate and undergraduate programs. If we see
technological and rhetorical knowledge as being intertwined, is it to our students’ benefit to draw
sharp distinctions, as some programs do, between “theory” and “practice” courses and require them to
take some of each? Assuming not, what would curricula look like that were built around the
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assumption that technological knowledge entails rhetorical knowledge? What would courses and
assignments look like? What kinds of faculty would these programs seek to hire?

Technical Communication in IT
Gretchen Perbix, Minnesota State University

In 2001, William Hart-Davidson estimated that upwards of 60% of technical communicators were
employed by the IT industry, yet current conceptions of these technical communicators often limit
their responsibilities to support or service roles. In Giammona’s 2004 study of technical
communication professionals, it was clearly pointed out that the future of the discipline requires
professionals who take part in and add explicit value to IT processes. | propose that our graduates
currently have the ability to work within the software development lifecycle doing work that supports
the creation of software, but this ability needs to be better understood and marketed.

The catalyst for this belief lies in the changing nature of information technology practices in general,
and software engineering more specifically. At one time these professions were focused almost
entirely on their technical aspects, but changing trends demand a focus on communication skills. In
fact, there are a number of communication-focused products that are intermediate deliverables within
the software development process: business requirements, system specifications, test plans, bugs,
status reports, strategy documents, and additional internal documentation. Each of these information
units require the skills commonly developed in technical communication programs such as persuasive
writing, audience analysis, critical thinking, and project management. Thus, | believe that technical
communication graduates are well suited to work within IT development as business analysts,
designers, usability consultants, quality assurance analysts, and project managers.

| wish to discuss two questions with the audience of this presentation:

1. Should we prepare and market our students for these types of roles or are computer science
and software engineering students better prepared for them?

2. What types of curricular changes (or additions) would we need to make to better prepare our
students for these types of roles?

Giammona, Barbara. "The future of technical communication: how innovation, technology,
information management, and other forces are shaping the future of the profession.” Technical
Communication 51.3 (August 2004): 349(138).

Hart-Davidson, William. "On Writing, Technical Communication, and Information Technology: The
Core Competencies of Technical Communication." Technical Communication 48.2 (May 2001): 145-155.
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Panel B: Considering Contexts of Curricula
Moderator: Quan Zhou, University of &/iStaurtsin

The Service Program in Context
Susan M. Katz, North Carolina State University

At North Carolina State University, the service courses in technical, business, and scientific
communication are housed in an umbrella program known as the Professional Writing Program
(PWP). Serving more than 1500 students per year, these courses exist in several contexts in addition to
the context of the PWP:

9 The contexts of the disciplines from which each course draws its students.

o Communication for Engineering and Industry primarily serves students who major in some
type of engineering (everything from aerospace to textile engineering) or computer
science.

0 Communication for Business and Management students are most likely to major in a field
housed in the College of Management or in Textile and Apparel Management.

o Communication for Science and Research students are typically from any of the hard
sciences.

9 The context of a land-grant university, dedicated to serving its students and the people of the
state of North Carolina.
9 The context of an English Department.

This presentation will focus on the effects of this last context, that of an English Department, on the
PWP. Specifically, | will describe how that context led to the creation of a task force, which | was asked
to chair, to assess the PWP. The request for an assessment was primarily driven by two factors: a
university initiative emphasizing assessment of all programs and, more importantly and more directly,
a departmental concern about what was seen as grade inflation in the PWP courses relative to the
grades of other courses offered by the Department.

This presentation will focus on the investigation into the concerns about grade distribution, which
was based on the perception that a disproportionate and unreasonable number of A’s and B’s were
being awarded to students in these courses. Our review of data pertaining to grade distribution
revealed that these courses do tend to lean toward the high end of the scale with many students
receiving A grades. However, we were able to suggest a number of reasons why this may be occurring
and to provide a rationale for why the grade distribution for courses in the PWP would differ from
other courses offered by the Department.

Our response to the Department had to be framed within the context of the values of an English
Department, which are not always consonant with values of the PWP. For example, concepts of rigor
and scholarship are highly valued by the Department, but the PWP also values relevance to a career or
workplace situation—values not shared by all faculty within the Department. This presentation will
share the results of our investigation, including some recommendations that we made, and describe
how the assessment report was shaped by the context of the Department.
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Steeping or Dipping? Blurring the Lines of Technical Communication Course Scheduling
Wanda L. Worley, Indiana Univeusttye University Indianapolis

Is your school or program facing budgetary pressures? Being asked to be more productive? Working
overtime ... already? Being asked to be more creative in programmatic scheduling? Higher education
is known for its “long” traditions. The 15-16 week semester, the summer 5-6 week session, the 50- and
75-minute classes are long traditions in higher education institutions; but is it time to start new
traditions. Is it time to do some hardcore questioning of our long-held assumptions about how
courses are scheduled?

Having just submitted the spring 2009 course schedule to the registrar, this topic is fresh on my mind.
A few years ago, scheduling was simple; TCM offered the same courses every spring semester and the
same every fall semester. Cliché, yes, but technology has changed our world. As reality changes, won't
technical communication programs need to follow suit?

Many factors, not just technology, affect how we deliver our courses. For example, two years ago
because of financial woes, in an attempt to increase enrollment and retention, our dean asked
department chairs and program directors to try creative scheduling; | did. The TCM program has
offered once-a-week sections for 15 weeks (each session running 2 hours/40 minutes), once-a-week
sections for 8 weeks (each session running 5 hours/20 minutes), twice-a-week sections for 8 weeks
(each session running 2 hours/40 minutes), a week-long intensive section (8:30 a.m. - 5 p.m., with prior
assignment and post assignment). Although, we have not done research, anecdotal experience tells us
some of these courses worked well; some did not. My session will go into more detail.

All of these sections are face-to-face courses, not online. The only shortened section of an online
course is our summer courses that run both summer terms, so end up being 12 weeks instead of 15. Is
it time for us to try an 8-week online section? Or, what about offering courses that are year long or
even two years long?

March 28, 2008 on insidehighered.com, Scott Jaschik reported briefly on a recent study conducted at
the University of Texas at Austin on how students rated intensive courses. According to this study,
students preferred intensive courses over the traditional 15-week semester courses. But as one person
commented to the news item, “Not all courses are informational how-to’s. In some, you must be
steeped, not merely dipped.” A lot more research needs to be conducted.

So, | conclude with the question | started with, “Is it time to question our long-held assumptions about
how courses are scheduled?”

How Liberal Are Our Arts? A Case for a Return to the Humanistic in Technical Communication
Programs

Casey J. Rudkin, Michigan Technological University

In 1979, Carolyn Miller made a call to the humanistic value of technical writing in her seminal article “A
Humanistic Rationale for Technical Writing.” She emphasized the rhetorical nature of science and the
need for students to be able to navigate the new, more philosophical waters of communication. Now,
nearly thirty years later, the view from the field still looks more “windowpane” than enlightenment,
despite our continuing association with the Humanities on many campuses. For example, at Michigan
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Tech, our STC program is rooted in the Humanities, while other departments are experimenting with
their own “technical communication” courses specific to their own majors, such as CM 3410 Technical
Communication for Chemical Engineering. This compartmentalizing suggests that each course needs
to be tailored to its major to be of use to its major’s students. However, | would instead suggest that
we, as teachers of technical communication, advocate for a return to a more humanistic approach,
reinforcing our ties with Humanities and broadening the liberal arts aspects of a university education.

One person outside of our immediate field making a similar call for liberal education is Derek Bok, who
has frequently criticized what he calls the “vocationalization” of American universities. His concern is
that students spend so much time concentrating on their majors that they miss the benefits of the
whole of a liberal education. This causes problems in the professional world. He says, “Although the
traditional liberal arts curriculum may not automatically provide an adequate moral education, it
undoubtedly helps in many ways to develop ethical awareness and moral reasoning” (82). One point
of contact for our students is a true Humanities-based technical communication course, one
emphasizing ethical and humanistic components, as well as the forms and functions of technical
writing.

Even T.A. Rickard considered the importance of a liberal education in his handbook A Guide to
Technical Writing, which came out in the early 20™ century. About good writing he says, “If the
geologists are ahead of the mining engineers and metallurgists in felicity of expression, it is largely
due to the fact that most of them have undergone an academic training before taking a special course
in science; consequently, they have acquired some feeling for the proper use of language and a
command of words that practice has cultivated” (11-12). With so many calls for a humanistic, liberal
approach to education, why is technical communication often considered the mastery of forms, when
in fact it is so much more? And of great importance to our profession, what does this view mean for
our programs? It is my hope that this position paper will give program creators and administrators a
greater base for their own calls for a humanistic approach to technical communication, as well as
underscoring of the importance of such a move.

How Comprehensive Can We Be? Delivering Professional Writing Education
at a Rural Master’s Institution

Amy M. Patrick, Western lllinois University

Not unlike other comprehensive universities negotiating the tension of expanding programs to recruit
students and generate revenue, Western lllinois University sees professional writing as a direction for
growth. The professional writing minor in the WIU English and Journalism Department is adapting to
new geographic and demographic contexts at both the program and course level. Our minor has
extended to WIU’s Quad Cities campus, located approximately 75 miles north of the main campus in
Macomb. At the same time, two new degree programs have been developed to target the needs of
the Quad Cities population—a bachelor’'s and a master’s in Liberal Arts and Sciences. These programs
allow students at the undergraduate and graduate levels to choose a concentration in professional
writing. Until recently, our professional writing offerings in the Quad Cities have been limited,
requiring faculty to commute from Macomb to the Quad Cities. When we introduced Technical
Communication as an online course, we increased our accessibility and gained yet another audience:
the WIU Board of Trustees (BOT) major has incorporated it as their Writing in the Disciplines (WID)
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requirement. Like the Quad Cities students, these students are primarily nontraditional with
interdisciplinary backgrounds. Additionally, they are located all around the country. We are navigating
these and other contextual changes in the following ways:

9 Accommodating individual student experiences, knowledge bases, and learning styles by
including more internships and experiential learning. By changing the structure of our
program to include more internships and experiential learning, we are providing courses that
retain relevant material and assignments to meet our students’ academic and professional
needs, but allow flexibility for our diverse population. For example, we are networking with
businesses across a larger region to establish internship connections feasible for
nontraditional students in our growing service area.

1 Assessing the benefits and drawbacks of online, distance, and face-to-face delivery for
individual courses. To meet new program needs in the Quad Cities, | developed an online
version of Technical Communication and am in the process of modifying Professional Editing
to be taught via distance learning technology—one section simultaneously in Macomb and in
the Quad Cities. As we implement these changes, we need to ensure we are delivering
education that is accessible and equitable across various formats. To this end, we are
incorporating audio, video, and web technology to foster strong learning communities
outside the physical classroom while teaching important communication skills unique to the
virtual world.

1 Developing a recruitment strategy that targets students across our campuses whose career
goals are well supported by a minor in professional writing. As BOT and other programs
include Technical Communication as one of their WID options, we not only increase our
offering of the course, but also recognize its potential to draw candidates to our program.

In this paper, | will discuss the recent changes our program has made to adapt to our evolving
demographic, the preliminary results of those changes, and our recruitment strategy, and | will share
the questions and challenges we are still addressing. Underscoring my position in this paper is the
need to ensure that in adapting to the needs of our region, we do not compromise the quality of the
education we deliver, but rather use our technological and community resources to enhance our
programs and courses.

Panel C: Perspectives for Curricular Change, Part 2
Moderator: Kevin LaGrandeur, New York Institute of Technology

The Impact of Creativity and Innovation on Outsourcing and Offshoring of Technical
Communication Jobs
David E. Hailey Jr., Utah StattyJniver

A study of 45 careers technical communicators might occupy demonstrates that creativity, per se, has
no impact on job retention when corporations begin looking for jobs to outsource domestically or
offshore. An evaluation of the careers shows that about half the most creative jobs have been
significantly outsourced for decades (e.g., visual design, copywriting). On the other hand, the jobs
that seem protected from outsourcing all involve a constant pattern of innovation in its formal
context. Although a number of TC scholars have suggested we need teach more creativity in our TC

CPTSC 2008 Abstra@ts \GPIIN P18 W)\



classes, | suggest that creative people are not particularly valued by industry. Instead, we should focus
attention the step-by-step process of innovation, which should be taught in every design course we
offer.

Contrary to its common usage, "innovation" is not a particularly creative process. Instead, it is a step-
by-step process commonly taught to beginning engineering and business majors: (1) identify a
problem, (2) identify all possible solutions, (3) identify all possible constraints, (4) filter all possible
solutions through all possible constraints, (5) present possible solutions to stakeholders, (6) repeat the
process and refine the solutions, (7) produce or publish solutions, (8) push the solution into
application. Among TC programs, these steps are taught, as far as | can determine, only at Mercer
university, which requires that its TC students take two engineering design courses where the steps
are taught.

In short, creativity is not the core of the "creative economy" discussed by Bekins and Williams and
others who suggest that more creativity be taught in our TC programs. Although not particularly
creative, these steps above are at the core of the "creative economy.” My stance is that innovation and
not creativity, per se, should be taught in our TC programs, particularly in our design classes.

Adapting Program Assessment Instruments to Changing Contexts: Preliminary Observations
from a Self Study
Marjorie Rushvli®, Indiana UnivérBitydue University Indianapolis

Technical Communication program directors for many years have realized the importance of program
self-study and assessment. However, the tools and approaches for carrying out such study may or may
not be appropriate to the goals of that assessment or to context of the program in question. These
tools also affect the results of a program’s self assessment, as | recently learned in a study of our
Technical Communication Certificate programs.

In this study, | employed two widely available tools, the CPTSC self-study questions and a taxonomy of
technical communicators’ skills developed by Ken Rainey and others. For the proposed presentation, |
will evaluate how well these tools worked within our unique circumstances as an interdisciplinary
technical communication certificate program. | will explore especially how well these tools could be
adapted to our atypical context. Furthermore, | will explore how one can evaluate and select
approaches to fit one’s programmatic conditions.

This presentation will be of interest to directors of technical and scientific communication programs
who wish to determine useful tools and approaches for assessing the effectiveness of their programs
in order to prepare them to adapt to future changes in complex and rapidly evolving contexts.

Forging One Whole from Two Separates: How to Design a Rhetoric-based Graduate Program in
Technical Communication

Pavel Zemliansky, James Madison University

My proposed position paper addresses two of the conference’s themes: how do external forces affect
technical communication programs and how might graduate education in technical communication
be instituted to prepare their graduates.
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In recent years, numerous scholars have made a case for a closer integration between technical
communication that tend to emphasize professional and vocational training and more “humanities-
based” curricula. Among such publications are James Dubinsky’s Teaching Technical Communication:
Critical Issues for the Classroom (Bedford/St. Martin’s, 2004) and Central Works in Technical
Communication, by Johnson-Eilola and Selber (Oxford University Press, 2004), just to name two. These
works suggest that rhetoric should be the foundation on which technical and scientific
communication programs for the 21 century are built.

At James Madison University, we have been tasked to forge a new programmatic and administrative
alliance between two formerly independent units: The Department of Writing and Rhetoric Studies
and the Institute of Technical and Scientific Communication. The two units were merged in the spring
of 2008 to form the School of Writing, Rhetoric, and Technical Communication. The school will offer a
BA, an MA and an MS, and, possibly, a PhD in the foreseeable future. Both the undergraduate and the
graduate curricula are currently undergoing substantial revisions to reflect the new nature of the
department and to offer students a curriculum which is steeped in but which also offers practical and
flexible training to students, taking into account the latest trends and workplace needs.

In my position paper | will discuss the graduate portion of this new unit by focusing on the following
questions:

1 When two formerly independent writing departments work together to forge a successful
graduate program, what issues, problems, and opportunities come to the fore?

9 What kinds of courses and pedagogical strategies should constitute the core and the electives
of the new program?

1 What are the best ways to utilize the strengths and interests of the formerly independent
programs and of the existing faculty and how to hire new faculty?

1 How to offer graduate students meaningful training, while in the program, through their
participation in the department’s publications, symposia, and guest speaker series?

Panel D: The Politics and Ethics of Doing More in Times of Less i Panel

Presentation
Moderator: Julie M. Staggers, UniversitylodddNéegda

Technology and the Temptation to Do More in Times of Less
Julie M. Staggers, Univelksttyanfa at Las Vegas

In tight economic times, it's tempting to look at technology as a panacea that lets us do practically
everything with virtually nothing. Run out of money to throw at a problem? Throw some technology
at it instead! The corporate university’s belief in the magical power of technology shows up in
everything from encouragement to “adopt WebCampus now” (because the photocopy budget is
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